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Abstract: As a way of cognitive thinking of human beings, the continuum of metonymy and metaphor and the interaction be-
tween them have been recognized by scholars. The development of digital technology and the diversity of modes of communica-
tion have brought prominence to the communicative functions of multimodal metaphtonymy. For L2 learners, multimodal
metaphtonymical competence includes two aspects of multimodal communicative competence and metaphtonymical competence
based on modes such as language and image, covering four dimensions: multimodal metaphtonymy identification, interpreta-
tion, evaluation and output. Similar to the cumulative construction of knowledge in semantic wave theory, the multimodal
metaphtonymical competence of L2 learners is to achieve cumulative development under the continuous promotion of semantic
wave. Multimodal metaphtonymical competence development model refers to three synergistic and interactive processes: identi-
fication and deconstruction, criticism and framing, conversion and construction, based on multimodal metaphtonymical dis-

course and second language learning environment. The integration of multimodal metaphtonymical competence development and
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second language learning provides a new perspective for the study of second language acquisition.
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71 (linguistic competence ) Fl Hymes FJ3ZFRHE ] (communica-
tive competence ) ZJi , AW 5| ZINHITE 5 22 MW G 5 %
PR, AHLMERIWTIE 25 TP e = SO B, ixt e
W R A RE 1 5 B AR KRR ST (2=
5L 2019) X RS KEERE ) KRR Z . TEfERYS
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AT
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ZESTRIBEM LR 2 R AT RETE 5 2, i
EAEEMENS 5 R A YGEIE T F L RIDCHE M ALK
TRk FHIAYE 2016; H0T, 55 2017) , A ELIEM IS 2
KTt e T A AL R AN LU, b i Sk
N5 R DIReE TR R RN R, e T S
R SR L, BV SO R 7 A S RS St (15 L5
FNE SCRRE ) HIEASE, 18 X5 S48 B SO Tl ik
R TRV S | LG (SG+SG-) , 5 JI i 53R 55
5 SCHBBE OB RE e, RV SRR, 75 X
SRR o SR R R AR A SO S R R S 4
JE PR O E S48 (SD+o>SD-) K/ 73
SCRHRARTR FE W AE L, RV SO 2 A B e, 1 S
Ko WG I 5R55 518 SO B /N B TR) A HERS 1T
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e N SRR BEA TS sl 1 s,

semantic semantic
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Al ta
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Time (Bdfi])

F 1. & U EF A iE % AL 18 & (Maton 2013)

1 53R T BERE) AR AT = A A = RN R G iE SL5e
JH(AL,A2,B) MR IR . B SLZIFETr 1K AL 3R
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TRIGREERS N, RBERE—FPbkah , i B W58 i Aeis S B
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TBFEAE SCE (B0 S B A WS T Se Bl R
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TEREA R 22 B AR B3 B X, S AE bR H 1Y, New
London Group( 1996) #H “ 512237 S 124 3 AR
AR R DUANER I3 17 5 SR B 5 = HEHINEE Fedte
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REME I AT IR 1 Mtz BB a5, iR ss
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HbriE B 4E 7y =CRBcPREe 1 i SC e it . RS
T R > 5 AR A PR RE T PR e BE ) & J i S A,
XS AT R B REAR L R BIRE 7™ B i R, i A
B () B LB A, S R R EIRE ) Y FE AL

4.1 23\ g

ez PO BRI B R T A BO AR
AR UM A RIES T i 2 BOS R R aiE R 7E
SRR FER IR AR E R . S H AL
AIA IS SR i 152 — i 2 RS B wa i s i Sk it ,
RO [RTEA IS T 4 g B S L D 60 ] — A B 50 5
FEAR IS I Uil 2% o) 25 R AT b A T RIS
AN RIS SRAE =540 2 TR A A AL R &R I P | 2 U
B () BB SR, A SoiE B A E 2 SO TR B 2 T
SRR TR R I DGR R 3R, X2 2 3k U, 7R U i
FARIRTAR I B, B i Wi 1 s S B v 2% B8 IR 51 7 (SD+,
SG-) Wi AR , i HAAR A A A = e 3l B SR I R
PV PSR AR, T R SCZ B BH e, R 5 ) %%
JE(SG+, SD-) il LA BT, B Al sE e im | 2% 2 H e
SERSEA X A AR R i FRIA R A TR
FIIAIR 1 SRR IR S = 25 K5 17 (SD+, SG-) J5 1) A8
b JERGE SCEE, WKL 3 R
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5G4,SD
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Dragon nightmares

The European Union finds it hard to
agree over how to deal with China
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ALY R IHIZ, HRNAEE A A S
JE AR AR I L PR A UR A, B, TE R &
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BYUESMER LG, B % AR i (s F 0 2 B B vy
AR
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“HEPFHERE " 5 2% 2] E 0 O A Z RS R s R 1 4
M PEM AR AI S, S e 15 6 e a1 e AL D
BREPEHIEA 222035 DL—E A N skt 23R B L A
i JSUEA B H O T8 T8 2B R i AR 5 AR
ARSIk, B T AATE BHE AR P, X & —A
T T EER M A R 5| 1R A o U
BHTINKR(SG |, SD 1) it e, REIIAER H %4 Martin
(2013) 52 LCT s2Ma$ th “ AL =301 (power trio) , RIAL J7iH]
L. (power words ) AL I3 (power grammar ) A I TG TEL LR
(power composition ) , AAIX = I B TG 15 = AN AT 5l 5
FRER , FErP AU IR AU L R AT R R i S
MR E B LIRS BN A dE R

RN AR R AR i SO B A v, 18 L5 1
BARM T AT, X il > FOoR UL, T & 75 2B
Wi | AZBES RmoTiE S |, I LIS IR FIHE 288
Tnay BRI T IARIE o 2] F REERT Z RS B
WA T RS e MEHE MEAE XSS AR
SRR AR & I S e BB S 1Y RS RHE
(AN TRBEAS R BE FHARRAE R SO ThRe gy ) R S 1EN
FHEL X R RGE (RN 157 5 S0) DLUGE F A
MRS Z MRS, SRR (B lkARTE) 7635 X T
W B B SIS |, S S At | BB Y B a4 5]
T T ARl T ARTER T HAR R TE ST, 2 HARAL;
SRIGFFEOR L, 2 G A M B R M 2 25 2 v

BRSSO Ry , 46 it 2 1a) (s
RSB NS 55 A5 B B, L R it 5y 1]
A/ Vi) )12 4 O 2R 5 788 Ry sl A R 1) 32 R A SCRE T
ARG £ 85 2 7 SRR o) A Eh AL S LA 22 B A
SRR E— A/ IVin) IR e R G R A S g Tk
4 s SRR SEEL T AR FRE SR AL, s SO IR
B TSR, BUTTEIR A OB Tl i At al
A BT SCT | g, 3 e o SO B T X b e ol F A AN
I T15 5 NER, IR AT AEAN RS Z A S8, ein B
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BT TEH AU AU RN AU R R s
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GEUIREL & b RO TR A A TR R Y
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English Learning to me is the growth
process of a caterpillar.
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Directed Motivational Current in Second Language Writing

Yin Hong-shan
( Qingdao University of Science & Technology, Qingdao 266061, China)

Directed Motivational Current( DMC) is a newly initiated concept in second language acquisition. This paper adopts case

analysis in exploring the dynamic trends and characteristics of DMC in second language writing. The results show that the trajec—

tory of DMC is highly in line with the time scale of the goal set for the leamner, despite some delayed effect of the DMC endpoint.

In addition, the paper verifies the validity of salient facilitative structure and positive emotionality of DMC in second language

writing. The theory of DMC is not only conducive to revealing the influence of the motivational dynamics on second Language wri—

ting, but also implicational in enhancing students” writing experience through creating learning visions.

Key words: second Language writing; DMC; goal; vision
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Creativity cultivation model in the perspective of multimodal metaphors
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Abstract: Constructing and using a metaphor is by its very nature a creative process. The modal synergy and

incommensurability, and the diversity of the context, constantly create new meaning and novel cross—domain mapping,

providing creativity motivation for multimodal metaphor. The deconstruction, construction and reconstruction of multimodal

metaphorical discourses by L2 learners are not only a process of designing and redesign, but also a process of creation and

innovation. The integration of creativity and L2 learning is a new trend of second language acquisition.
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College English Curriculum Reform in Engineering Universities
at the Turn of Credit System: the Case of Qingdao

University of Science and Technology
Yin Hongshan

Abstract: The implementation of credit system reflects the development trend of modern higher educa-
tion, satisfying the personalized learning needs of students. Drawing on the reform carried out at Qingdao
University of Science and Technology. this paper discusses the key issues in reforming college English
curriculum at the turn of credit system, which reflects the idea of modern education that attaches impor-
tance to the subjectivity of students, pays respect for individual differences, and lays emphasis on person-
al development.

Key words: Credit system; College English; Curriculum reform; Personal development
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Study on the transformation & transduction in the perspective of intermodality and its effect on

1671-8372 (2019) 01-0104—07

L2 learners’ translation competence development
LI1U Jing
(School of Foreign Languages, Qingdao University of Science & Technology, Qingdao 266061, China)

Abstract: Human communication is characterized by multimodality, and the ideographic functions of different modalities
can be transformed according to different conditions, while intermodality is the philosophical basis of translation (transformation
& transduction) which means the meaning moving across different modalities and different elements within the same modality.
The essence of translation is the reconstruction and redesigning of form and meaning under the constraints of situational and
socio—cultural context. This paper, from the perspective of intermodality, constructs the theoretical model of translation which
extends the monomodality perspective of traditional translation studies, and proposes the anchorage strategy and relay strategy
of translation between language and image, which provides theoretical and practical reference for the development of 1.2
learners’ translation competence which is essential in the multimodal discourse era.

Key words: intermodality; language—image translation (transformation & transduction); anchorage strategy; relay

strategy; translation competence
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Challenges and strategies for internationalizing local universities
LI Qing-ling, LV Yao—zhong
(Qingdao University of Science and Technology, Qingdao 266061, China)

Abstract: In the context of internationalization of higher educational, the local universities must adhere to the path
of international development, which meet the demands of internationalization of higher education to enhance their core
competitiveness and to provide intellectual support for regional economy and social development to achieve self-sustainable
development. Although many local universities have done some good work in making the educational process more
international, there are many challenges ahead, due to factors such as regional environment, teachers and students cognition,

campus respiratory. To advance international development, local universities should actively seek opportunities to create new

strategies for the foundation concept and the concrete work as well as the system and the mechanism.

Key words: local universities; internationalization of education; challenges; strategies
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Exploring the Ways of Translator and Interpreter Education from the Perspective of Professionalization
MENG Jing
(Foreign Languages School,Qingdao University of Science and Technology,Qingdao,Shandong 266061,
China)

Abstract:Compared with traditional translation,translation in the professional era has undergone great changes,
and new requirements have been put forward for the ability of translators,but the translation masters trained in
colleges and universities has not met the requirements of the times.This paper analyzes the main problems in the
training of translation masters in China from three aspects,and puts forward a new way to train translation talents in
order to provide reference for translation master education.

Key words:translation masters;professionalization;talents training
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£ 73
SEREXE

ETIERERZR

&= 2] & there be

FI A HAR

(1R E] AW TAAAERRE A E5H , Dhrp B R 2R A A 0 i 5 1 A7 3 ) 200 7= A R B A F ot 42, 3
3% TECCL_C I NESSIE HRHERXS AR, #a7n Tz M a7e i B ESE S fE el el B S . 4 CLEC
T ST3 & ST4 TR Z, gs b [ RE Al there be AJECHT 5 ANMERAE ., AIF WA /3K H] there be )76 [
KEFAE SRRSO AR IS, A48 )5 Bl SRR 0 3222 SR DR 2 o [ 2 A A (0 P A 5B 2285 T be (930

R YE, WX AR DR AT ISR 2 I

(K523 ] there be HI=X, AT, AFAEBIBR I T A7, TERHE , R Ax 7] 45

[FFEI4ZES] HO [ #kFRIRAG ] A

1. 5]

il

FETIERER i D et s e E 2 A i Y
AR, TR T TR 4 RN FH B
Fo MU T iR AR T o TR
PR TR TRR, R EASM AT =T
AR NGB LSS FE B I B B T30
FE PR F 9T o There be AJX— H 2 2FHE
o EME R AR Z S E XTI AT TS,
R B I SOR S TR A AR R R A F L A A TSR
Hor St R B, EDR A AEAE S SCE AR

[ZZHS ) 2095-9648(2020)04-0066-08

FEAEBL GRS AT ZER N, A IR Z R 1 3hia e
AHMELUESI, 5 SO A EA T IRA A FE S i
YESCHR IERA ] there be A)3X o A SCHU H 815
2% ) BB R there be A) 2, U HIEAEAE R 5%
FEALAE 1B I U RS, DA R b
GEH HF A ERBEEAF AR 8%

2. XHkGRID

AWEFEF|H CiteSpace T H., X1 BHZEFI there
be A AT IAE I SCERIEA T T AT AL 537 o
B C, AT A CNKIT A9 24 AR P 18 k) 2

A1 X

* ASCRHET RN SCHRIHRIEE S ISR R PUEAZ T (IUH 5 19YJAT40074) IR R MR — et Bz a2
ISR N AT ) F 2 ICRE ) AN (T - 18CWZI2 DRI Bt R .
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WS HEATR R KR R FE=TER RS | ok

T =A% 0BT & CSSCL, 40k, A5 M

1982 41 £ 2020 4F- 5 AW 58 AH KL 436 F7ic 5% .

#1517 CiteSpaceV.5.6.R1, 155 436 2% HY

SRR B R, A& 1 TS o N RT LR

BTGB B2 S T R
FRIESY -3 LNy & 3

Centrality Year Keywords
0.27 1997 B E
0.08 2002 FEIEHE
0.03 2010 A 3k
0.03 2010 # E AR
0.03 2010 ZEJ A
0.02 2004 &5

TERE TR MBS, XHERHE 3 3
FEAHMIE1)HT SWECCL, LONCNESS, COHA 2§
TORHE BB ZE (AT AT 223 2017 g2 IR
T ZREEEE 2019)52) 36T A BT RHE R BFFE (R
e+ 2016; FwidE X4 H 2018); N3 1 Al LIFE
ORI N BB LU LA 5T - D) JEEH
(TREFE A2 F 20165 Bli/N & XIFHH 2019; 413k
By SR SC BREEAE 2019)52) A0 B iR He (AR BE A
2016; BAICIL AT 2= 2017 [FHC 4L 2018, X0
e 2019 ) 53) 8 HIARAE (4% FH 2010; B 25308 5K 3
2010);4) 15 2 15 (g ¥ il 22 5F 2005 ; 8% Ak
2012);5) B BAE (X 55 2017 28538 L B4
2020). MHTRT LA Y, A 2E 3 Al Bl e 1 4
WS S )k DA S E R 2 1

HWKk, ABFsEiE T CNKI 2RI TR there
be FEELA)ZAIAH DGR TR R -

HIRKG RSN Fi=there be, KIEIE =%
DI & CSSCL. ik, ILFRAF M 1993 4F 2]
2019 4E SAMFEAIER 17 551830, FEMLITIL
AT AT I A DB R R (T &
2011; BV 2013; # M (X BB 2014);2) 1 SUJZ T
(ZZE% 2019);3) fEHNEEE (&K, 7%
2007 ; SRARAS AR SC 2017) . BRI R R F
=1 R JF B, OCHR =AF 3], RIEIE =A% 0
WP & CSSCI. £0fiEAUA 2 STk, B34 9l
FEBADN FEAESE o BEOK ) 227 (2007 )i B CLEC
AN RSB L b A I, 8 A LA T
W)z Ay S, B g A B 2R R D

7 T ) 2 S RN T B Ak 75 i A R 25k v K
271 2] 15 there be A) 2= A 5200 o XIAERN . T SO
(2019)f& B T BNC #1 BCC #ERHE , WA HIHR 1 BF
T NI A F =BT RIS, I8
T B 22 S 04 PR R S R A JE 2 B R
[RIEF 23 B pa] o 3k s SOk 2 4815) there be ) 2CHY
25 PR RN S TR S 2 1

D I D 11 A A L B e o 1 R & o W AP U
s BIERHZERFST there be MM TR, 4
i , HLFRAFA - A AR SO RS, 2B
—. EWAE R X (2008)TECE T 5T )
B3 5Bl A gt/ N A5 TR A PR o iB i B
WFIE T R AEAE SO there be 25K IR, 4%
B TS5 F 0 SRR AE R X 224 10 05 R o X B
(2016)fi Bl COCA 1 CCL, MR i £ 2 B 5%
YAFERBIA), FRFE T S B Bl iR AR RAE 5 )
FHHARGE R AFEREE Y CIRIE R A B B O R
[, #52(2018) 1% B CLEC #1 TECCL 5 BNC F
COCA , X 3B Hh ] mp 2 A R E AR 58 4 (]
[ “there be” 454, 45 A1 7 A FMIHNE 5 24 0
FARERTT, B T IRGE R B R A R R Y
SRR, AR ARG SN B 5 S A e B S I

A A SCHRAT R & B, 2 A Bh iR X6 v
YiB4 ) there be 42U = i ARG B0 Ak T —
SE TS, HFIE R R atE— 2 R, L& %
A A EWE SR, AR R SR

Z3 [l
3. FHEERBEMEN

RGBT & R ANE T AR A PR
e EER AR B R AR L i R iEE
HALTE RGN REIE 5 1 — DR Ay,
Fawcett S8 ANJE 1) o B AT B A B ik
WA R AR AT, S B R
mEgsty, Xl S R e E R R B A
[fl.,

e A S 0 SR ) U S AR A B 2 T BN R Y
FA0, I BB TAVMCEAL . wAE RS
Arsm A, S TR 1 B AL, B R 2
B o JEEA = FaREEA LR fFLER TFH
RICHT 24 2L 2010) . There be A RYJ5 BAF7E
FARE TAEAERGR AL, W1 “There is a restaurant
(5R#HFEAL) over there”
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Halliday TAH , A4 R (4 £ 67 AT DA 43Sy 2
FAL, NP EALANER 4L, 0F HARZ R UhRes
F AR TR D there be ] BY 1Y) there 2 3 81 3
7 o SR B [ SCRE , HEFRRAFAE M 53 A TR Y there
MR AR BT, HIEA R
I 1) 73 M  there FENMABZ I T RE , B REA 2
Z5EMO, RS , WA AR TR
PRI, there 44F 3281 07 7E #EE LARMES Af5
Mo BT LAY R oA A5 ) T Yy
FEAEIE AR L7504, AT LA I Rh Ik —Fh2 4
there be HE & F 51 &G, A EMEERE
7, XA TEEST B be IR AAFE SRR &
T AR 2 BT 5 — Rl o Tk 2 4 there FIERAE
AR —E YR R4, XA ALy v RE T
FEAERTFE R be SEELAYSM), 3 T HABSE ALY
iR s I RO ESC 1999) 0 X Tk AT
A R IR TR0 BT I A Halliday $E-7E8E 070 47
MR, S R A A R IEE R R
#7 [ Halliday 4 1 09 95167 S50 “ThRE " IRIE
JIT AR FHIN 04 R e A 7] i —1 S o3 B (R [
3 1996).

A2 WEXAT AR R ALY 6 E—iE LT

There was a cat on the mat
(a)  E3& BAEEAEHKR AME RiE
(b) BEIRE  BEY  FBEARS L
(¢) iBA AR
(d) FAFAL
(e) F AL A 4E EXbA #

X E TS HANEK: () ZRER A
BT (b) 22 K s L R AT EE ) ; (¢))2
SEERIEIL R APRIIRE) ; ()2 (e) 2R A7 45
AT (B TERIIEE) o

T A SCHFFE B there be A8 K H be SCFRAE
FERTRR I 43A] B ISR FH S —Fp T i

XA AT % A0 A7 X A7 A A i 4 7
SEREAT T e, R T AR KB )E
PERIR TN . WAL LF R 45
ARGy, BATVEZ 15 there, ARG
(FE) FE A (O/M) , #MEFE 3R He T35 F 17
(C/Ca/ETh ) FIAMEHEJ& M (C/AD (XF{ 48 2007).
AHIGE P BB R AR 7 Y 5 A F A JE
FEAESSR )RS3 BT &l 2 i o

B2 WU A SRR AL B A LM 8) AT

TEMCETE S T, be N HRAETRIH (/) T 2230
il 1M Lyons(1967) 4t DUER “ A 72—
T be BB R (BLk 020) 7ED0H A A5
AR T B A T SRR S B A R
FEAELE R TP Y “be” I AN 58 2 X0 17, 1 5l il J 4 555
A, T HE IS B AR v A 1) 2y ) Ja PR U A5 3] 1 5
o BT LA, SEiE A > B A IR ET A, 52 T )
FI8)” ISR , 5 S5 there be RJCAYTRH]

4. &

ARG T ZAR BhTFR R SRl 4, o B RS v
FE KA BERAE SO there be A)ZCAY 7 H 4l 4
AANZ A AAEE ARG ShinlE 2 5 4 i J R L) e
BN o0
4.1 AR P

AWFFE TR AE LT P )

1. PEZEES ) H there be ) 2Ufd A5 1]
FHE 5

2AZAFAE SR Hh AT b it DR R ok, vl ] D2 £ g
X Y T A7 AR Y iR A T L S5 R R () iR TS
e 38
42 BRIy ik
421 HTERENHR

AR T TECCL (Ten—thousand English
Compositions of Chinese Learners) 1 223043 1) 15
#} TECCL_C,NESSIE (Native English Speakers’
Similarly and Identically—prompted Essays)#l CLEC
(s ) F B iR ) PR T IR ST3 Al
ST4 = ATk . v 22 A 0 S VR SR R R
(TECCL)VL.1 84 10,071 4304, RAFHUR N
29,823, JEAFECE ) 1,822,378, JLP T iR
A= 20112015 48 TFROR IR TR & L 15 7E
Y 32 AT AR XFREIATELX . i T AR
HIXTG R ERA A, BTLAN TECCL Hr g b [E
KA iE R, #57 TECCL_C Tl kb . JEiBEA
W BV SCHE R (NESSIE) VL0 H A7 257 43¢
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A AFECR R 11849, JEAF 4R 176,135, 18k}
FERIFE TR RGBS KB E A%, Ll
DU \RAE S8 H RS SRR SC, A ER iR
K H BAME MICSUP 4539 36 K24 AR 1 b il
AL PIVESCCAS . 2 2] 3 R (CLEC)
(Chinese Learner English Corpus) it 1 5 /-4
G f (rpag e RKEFAEDEE L Y S ORI
Tl — B BO R SAE SO Y 11 285515R, Bl
BRNGrA 9 28 Fi ke 2 B RO I SRR
— R S B il R R | A R R 1
AR A ERAE R A SRR AR
(CEERFR . R 2003). HAAgFiERHZE ST3 Al
ST4 435 R 2FAE SR Ll DY, 7S GAESCERHE
422 FEEH

ARG G B S B g2 5
BE)(2013) FCHME A Rl R A ) (2009) , il /E
TR E K2R there be A 2 fiff I A 1] 35 91 FH 7]
BREA, RGBS E AR 3hin
TE 3 PR 4 B DR 46
43 HrRidfE

T, AR AntCone3.5.7 KA TIERHE
&, T TECCL_C Hl NESSIE F/NERLE K/
ANA], FE#E T Tthere be MUERGETHAT , R AR 4L
LR AFFE M SPSS 26 AT ZE RSt it. BT
HE—APERIY AR ST3 & ST4 IR AY 77 a0 ) =%
FANEOL, FFAEFE s B R 2# AR ESSE S AET there
be XA HFHE . o), i3 A & e o E A
there be Al B HLEA M), FEHRIHZ A
HFEAE A5 SR 07 A R R A S PR 4

5. ER 511
AHR A S AE BB R E A 2 T 2 X there be

Ay A S A T A, AR e A R A ]
IR ERZ R A A
5.1 there be 1% A SR &L 69 3 b A7

TETRHZEXS Fe a3 A b, 30 S B4 B i | 46 %k
HSESRIAR X AR AT L o TEAF S R iRk Sy
A B IR . 4aXHR (absolute frequency ) 215
Ak B — R R B SRR AR BT SRR, 7
ARWFFEHHE there be A2 BLAYAEL . AH XS4 %
(relative frequency ) H T P MERHE S 218 B E
ZI Ry A, I A X IEATBCR: * R
Bl o ASC P RpR L EER ] 100,000, BRI
o % A5EC S TR ORHE MR A5 B A B, 1 3R LU
100,000 i H i 4E 100,000 il H BRI AL

2 iR RHEKR R T H AntCone3.5.7 42t , 1
TECCL_C ' ,there be /] 2 H B 1% 46 XF i 450 2
3757 W, MIXTAREUE 206.16 WA 10 J7E 5 7E
NESSIE 1, there be /3 Hi B 59 26 X[ 34U 434
U, FHRTVEUR: 246.4 U 10 J70), NSk 3 i
FEH] SPSS26 X M ZH BSR4 TR Jr ke, 5 SRk

3 .
% 3 TECCL_C #= NESSIE ¥ there be  JL#4 14
TECCL_C NESSIE
iR & 1822378 176135
EASSTE S 3757 434
A AR 2 206.16 246.4

M % 4 7T %0, x* =633.860,df =1,p < .001,
Cramer’s V = 369, p < .001, 3R W F 25,
SARREFALL, R E TR
A there be FAHLL. H# 5 AlAl,
Cramer’s V SV AH K T30, /N TF.07, = B A G2
JErh A, SATEE AL, hE Y= I FESE
7 kR I E D Tz R R R v A

k4 Frik
Ttk x+ AR 5
| R EM AR R AR 25K 1 S
18 B WA .
(Gafa) () G gysgst Phi 369000
K REFF633.8600 1 .000 FEHV 369 .000
HEEMASEY 630339 1 .000 HHAE 4643
A2 He 454947 1 .000
% A 7o M B .000 .000
HHAEH 4643

a. O N TAH(.0%) 32300 F 5. R 2 3 8h 66.20.

b. A4t 2x2 Fak ATt A
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A5 AFEEVEL

5.2 there be &) X 4915 JH 4 AE

: NPT YL T
Degrees of freedom Effect size Ji#R ST there be HJ ARG ML, HE—20 T fi
o, U S
(table type) Small Medium Large ':F‘ E] k%iﬁ%hﬂ _":j ,f/":‘ I:P there be /I?J:Et: EI/JFZ: Hj /fgi
0 20 s FI L ARHIFSE AF B AntConce3.5.7 %t CLEC (i k}
1(2x2 : ) ) N 4
EX) : o ) N JiE ST3 1 ST4 HEATHY % . AR RF] 1398 A&
2(2x3 or 3x2 . . . 8 e
there be AR I/A) -, HrP i R B SrHEF
3(2x4 or 4x2) 06 17 29 —-— Nep— .
6 FR EURT 16 AR FIZRADR A E IS
& 6 CLEC ¥ there be &) 2! # % 2] 69 3F 5% ) £ 2
RRAEA | B £ B IRA
o . . . . - 99
2k fml spelling  spelling, coinage, abbreviation, apostrophe 29
)5 wd3  substitution error in word choice: right word class but wrong selection (any part of speech) 68
&3A%23% | np3 agreement  number agreement of a noun with its determiner or a word that refers to it 65
Zhid423% | vp3 agreement number agreement with its subject (noun or pronoun error in the grammatical
construction of a sentence )
. - e . 49
a]F sn8 structural  improper splitting, pattern shifting, confusing structure, etc.
deficiency 49
935 wd4 absence  omission of a word (any part of speech) 46
&3A%23% | np6 number countable noun used with not determiner or —s/ a or —s with plural noun a1
895 fm3  capitalization lower initial letter for upper initial letter or vice versa
)35 wd2 part of  error in part of speech: right root but wrong word class 30
speech
4] snl run —on  improper addition of clauses/fused sentence 2%
sentence
& F sn9 punctuation overuse, absence, choice, apostrophe, comma splice, etc.
SN . 25
115 wd5  redundancy oversuppliance of a word (any part of speech) 2
995 fm2 word derivation, inflection, compounding, plurality (noun), irregularity (verb), 3rd person
. . e . . . 20
building  singular form (verb), syllabification, hyphenation, word division or fusion
Zh19423% | vpb tense error in tense use within a sentence/the sequence of tenses between sentences 16

22 16, 5 there be A A & VIAHSC B4
np3,vp3,sn8,snl Fl vp6,

S W LB HAFEHE there be 4], W58 &
B, R 2 A AR TR AR SO R S FH Y there be
A A LR JUARHE -

(1)there be A1) 2 F 51 (9 /N3 - 51 % T (4
There are many developing countries, they are
usually very poor.[snl,s]);

(2)there be A HFEAE F 145 shia)IE A Ad
A5 (N . The world often changes, there are a lot of
new things wait [sn8,s—] for us to discover. [snl,s]);

(3)there be Az H be By ia] F F— s B0 7E B
A (U :When 1 studied in a high school, there
are [vpO,—s| a national physical competivition [fml,
-1.);

(4)there be Az H be #1655 J5 M B/ 1E 3
RN —F (41 . There are [vp3,s—] a large number of
population in the world.);

(5)there be AJZCHELE TR0 @ 15 I AS
—Z (U :There are all kinds of view [np3,3—] on
Job—Hopping. )

Horp, (2) WAETE FA5 19 3hia) e 2 H]
B, BV AT K 3linl 24 1nl 4k, i 2 there be & 1#R43
F— ) e AR {3l
53 AEZFE

BT (1).(3).(4) (5) ZRBHIE 530 5 1 3]
TR IS B AR A T R T, AR (2) 5%
W R E) Tz AL R, A
BEXTEE (2) SRR E B 1 Ia) 4, DAFRSE i it
R A JE PR R T A A A 5 3 T2 A 45 M e 1Y
TIEMITRIA .

e, WEE T BB R R
PE 24 NS T BLinS AwTm . R s (5 R
H o 0.883, 15T 0.8, 5 G UL WA 15 1 o &
AT H

ARG R 442 WA RES . HEH
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KA A 29 AR EEETT Lotk b 61.31%, Bk
i 38.69; K—224: 5 21.95% , Kk 2405 27.6%,
K= 28.51%, RU2#A4 F 21.95% ; CRHE
v 51.36%, BERF LI 48.64%

NGRS RS QIR = N o S 2 (S s R

there be ]2 (1) K2k 5] 96.83% , Horpr, ff F A5
RESET Y A7 EE 61.54% . 8] there be 4] zU71E 1 [H
KA BOEG R RZ k. 9125 AW there be
A A v KA SR SO AR IS

B3 %78 8 A %I oA

BT 5 MR R (RAESIE/ESCh &
there be 4] 20 )5 & T BT, Br LASE 7 FEUFNZR 8 Rl
ARCEEN 442 R 55 7 RIE 8 WU i R,
B H 53 38 A IR AN A be & 3l1A], T LA there
be /) 2 A Bl ) H B R BRI T be L2
Blial, BT LA there be 1815 1 A SR 20 4% 177,
P A L & 3 Frs . AT LR B, A
82.48% [ K2f = 22 M be JZ:8hin] , F I [ K2
A= AE A RT3k 2 220 be (1 SlR IR 1 5 A
83.889%0 11 27 A= A A FH % ) U 25 200 be 113
A, BRI A R R X e R
R, A E R R AR AR A 2 A A 2 2
be Mfa @M, B IR 27 AR R 2 A — A 0
SRR B — TS sl (E AR R A U
P20 be (IR, I FEBUFE B ARG
T Bl R X fd P AR

gi I, WE KA LM there be A)JxCHT A7
e B shinl e =X A fe T BEAY TR R 288 T be

N TRIRE . TEJE B T S A R R 3 6 A E
TRZER | there “h 215, there be S £ G| & 18, ML
EH A" S IE AR R R AL B A AR S
FH ) “be” FFAN 58 AR I, He Bl in) J@ R 55 4k, I
oM T R E K 2E A there be AR, (42 AE &
5 sl Or B sl ia) ek

TR DURLER 22 5, Bl— A o R %
5o S () P SEL A, 0 R Sy s s Tl 1 SEL A4 BT DAL
AT S R RTE S, Sy — M RS
IS . DOESIAIEER, A LU, Wl LAz
R 210, 58U 2 AR 2508, PR AGAR 2 32
PEHH AT GO0 PR A1) o e, PR AA
##. There be F U ATE RS 1Y 3hin £ 14k,
I SRR F SR SA 06, i E R R4
ZREDOR AR, fEIETE S SR 1
AR ARG 12 T TR S B ZE T i T “be”
i 23, T LA there be A 2UAEAE 445 1) 8 in)
BA ik, e shial e =G B, B DA A o

B4 % 10455 11 AR L5t o
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R R h i R IR K2R A s Ak
AT F R IER -

HT50 9 il R (T2 1E 1L FR 1Y there be
AFOBCE T BT, B LUSE 10 8RS 11 80 RO
R 383 K. B 10 RUFNER 11 AR A, T H
3R IR IE T F A there be 412w il fifi FH
R, R JF R L RRE RS R 7 A1 2 2 1E
FKIY there be )R Bfyia] ], Fe A [w] s a] LR
BN PRI G LA ] 4 i o [ 4 R
89% LA Ly v [ RS A AR 2 T2 IE A7 B ) R i
SR TZ R TR B EAAAE RS 1 3h
T U, 85% LA 1 v B 2y A 2 m] i iR 3 3
B RS , R b E R A 2 W] LUTE there be
Al FHE R ShiRE A .

PR [ 1 45 5 2 B s there be 578 H R
A SRS AR TP AR SZ UG, T R AR IR
(K12 there be 5 03E H 8y “ A A I T AR 3 45
A AR i E DRSS AR AR
FRE ARG W A, MR R Al e
72 there be A)2CHT, be BBl iR] TR) 1 5 H 9% 2005 .
FEBA] T be 1Bl 1a)TPE B 2B KA DS DUE &
SR E A2 T, RIAFAE R SR 3 A0 (1 Rk
G589, 5946 T be RYZNTRIAIE | LA K SEIUE 7 R4
255, AH S AR DR 5 A 5 2 TR AR 1
FHENSTEE Ve th b B T ZiE T 4. (|
IX PR TRTE SO 09T F T 2 ] AR iR 153
A IEM . KIS Corder $8 HY B9 = FPif & H R 2
(Corder 1973), XFhEIRIE TIE ARG Wiy
Bk, RlEe ) BT S w i &N E B
LW SEHE Y there be HJZUR S, H i TAGREAR
W A2 s, Hep AR R R B g A 174
1k,

6. HER KB

AMF5EE SN TECCL_C Fil NESSIE i ok %
there be AJ50, MGG, LLEAE CLEC
ST3 & ST4 RS HT, K I A there be 51iF
TR AR T AR ) A R A AR
HEETAEBMING . K500, Saiilih
KA there be A Z0H LAY 5 KAFAE s a. there be
AR )/ V) 381 % 5 b, there be 4= AFETE
F A5 2RI Al 45 1% s c. there be 1) X1 be
A H H—E AT S TE 2 d. there be A]2H be

BliA) 5 J5 TH I AETE FARA —F e, there be a1
FEAE BRI E TSR A —3, &nEHAE T,
TEAF )T, il h R AAE B i 5 6 254, 551k
TOOEH A USSR TR R “be” B BIAE P, DA
X o R 2 4 72 H ETE: there be )30 4 T
IR, T30 there be A)ZUHAAE R85 shiAIE
AR R ; I H A2 DU 4k 2z s,
Bl DR 2 AR RS 5 A v iy 1 7 B R I ) 52 DL R e
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Investigation on the Cultivation of Intercultural
Communication Ability of Students in Process

Equipment and Control Engineering
Cao Xing, Duan Zhenya, Li Qingling, Lii Yaozhong

Abstract: With constant promotion of globalization, it has become an important task for universities to
cultivate students’ intercultural communication ability. Drawing on the reform carried out at process e
quipment and control engineering in Qingdao University of Science and Technology, this paper makes a
study of the intercultural talent cultivation model, and discusses the curriculum system aiming at foste-
ring English comprehensive application ability and intercultural communication ability. It proves that this
approach has a favorable effect in educational practice, which can provide a useful reference for the under-
graduate education reform in the new period.

Key words: Process equipment and control engineering; Intercultural communication; Curriculum revolu-

tion
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New Trends in Textbook Research
—Review of The Palgrave Handbook of Textbook Studies

Abstract: Textbooks plays an important role in modern schooling. Textbook study has been a new research area. Studying
textbooks from different perspectives may facilitate, normalize and improve the compiling, publishing and using of textbooks. This
paper giving a brief introduction and analysis of The Palgrave Handbook of Textbook Studies, explores its implications for
research and development of textbook. In order to provide enlightenment and references for the study in relative fields, this paper
also proposes suggestions based on college English textbooks.

Keywords: textbooks; book review; college English
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New Trends in Multimodal English Teaching Research

—Review of Teaching Graphic Novels in the English Classroom: Pedagogical Possibilities

Abstract: The concept of

of Multimodal Literacy Engagement

“multiliteracies” proposed by the New London Group in 1996 has pioneered the study of

multimodal foreign language teaching. Graphic novels is a flexible literary genre, which uses different modes such as vision,

space, language, etc. to make meaning by interactively coupling texts and images and create complex literary works. Graphic

novels are an ever—evolving medium and genre, the multimodal characteristic and creativity of which make it ideal for college

classrooms. This paper, based on the overview and analysis of the book Teaching Graphic Novels in the English Classroom:

Pedagogical Possibilities of Multimodal Literacy Engagement, discusses the application of graphic novels in college English

classroom teaching.

Keywords: graphic novels; multimodality; book review
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Advances in L2 Motivation Research

—A Review of Motivational Dynamics in Language Learning

Abstract: The current research in second language acquisition has shifted its focus from motivation types and their
correlation with language achievement to the dynamics of motivation strength as well as the complex cognitive and social factors
that may play a role in this process. The book Motivational Dynamics in Language Learning published by Multilingual Matters is a
reflection of the latest development of L2 motivation research. This book starts from introducing the fundamental concepts of
Dynamic Systems Theory (DST) and its applications in motivation research, probing into the non—linear characteristics of dynamic
systems in terms of L2 motivational changes. Then it reports on the latest developments in L2 motivation research from the DST
perspectives, with a brief discussion on the research prospects of DST. The theoretical breakthrough and methodological
innovation of this book is embodied in the application of DST as the epistemological basis of L2 motivation studies, characterized
by its theoretical breakthrough and methodological innovation. This review summarizes the contents of individual chapters of the
book with a brief evaluation of its major features and limitations.

Keywords: motivational dynamics; non—linearity; language learning; individual differences
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Review of Learner Narratives of Translingual Identities :

A Multimodal Approach to Exploring Language Learning Histories

Abstract: Translingualism has been regarded as a tool or a perspective for a long time, there are few systematic studies on

it. Translingualism is closely related to bilingualism, which is characterized by the ability of speakers or writers to switch freely

between two languages or language varieties. The influence of translingualism on learners’ identity is a hot topic in academic

circles. This paper, giving a brief introduction and analysis of Learner Narratives of Translingual Identities: A Multimodal

Approach to Exploring Language Learning Histories, explores the research methods of learners’ translingual identity. In order to

provide enlightenment for the study in relative fields, this paper also proposes suggestions based on the ELT in China.

Keywords: transgualism; book review; multimodality; gestures
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Due to the expanding variety of modes of communication and tools for meaning-making, multimodal
representation and multiple forms of text have been a common occurrence. It is essential for today’s reader/viewer
to foster the capacity to critically deconstruct and reconstruct multimodal texts. And it is a must to expand
traditional conceptions of literacy to multiliteracies. This paper, from the perspective of both theories and practices,
explores and analyzes visual literacy, media literacy, digital literacy, critical literacy, and postmodern literacy in

college English pedagogy, so as to fully develop the learners’ multiliteracies.

Keywords: multiliteracies, multimodal texts, college English pedagogy

Introduction

Nowadays, due to the multiplicity of communications channels and the expansion of mass media,
multimedia, and the Internet, dramatic changes have taken place in the ways how young people read and write
with words and images. There seem to be few ways of escaping the fact that we are living through a moment in
which literacy practices are being fundamentally altered...these changes, rapid, and unpredictable as they can be,
offer all of us exciting opportunities to rethink how we communicate in words, images, and sound (Williams,
2008). Rather than an encompassing single literacy, English teachers of the 21st century must accept the
changing and flexible nature of literacies that address areas as diverse as technology, multimedia, relationships,
and culture (National Council of Teachers of English, 2008).

Multiliteracies

Since human beings make meaning in a variety of ways, and language learners today need to be able to cope
with different kind of texts, monomodal or multimodal, linear or nonlinear, on paper or on screen, the traditional
conceptions of literacy continue to expand in multiple directions, moving far beyond former emphasis on reading
comprehension and writing ability. A contemporary definition of “literacy” is “the ability to access, analyze,
evaluate, and communicate messages in a variety of forms” (Hobbs, 1997, p. 7). Rethinking the concept of
literacy as one of multiliteracies focuses teaching on the modes of representation which are much broader than
language alone. “Multiliteracy implies the development of functional, visual, and multimodal literacy,

plurilingual awareness, critical thinking, and digital competencies” (Elsner, Armbrust, & Lohe, 2011, p. 34). The
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concept of multiliteracies is based on two key premises relevant to the current, global educational and social
context: (1) the expanding variety of modes of communication and tools for meaning-making, including the mass
media, multimedia, and electronic hypermedia and (2) the growing importance of cultural and linguistic diversity
as our communities become more globally connected (New London Group, 1996). Their research on
multiliteracies further highlights the importance of creating learning environments to engage students in a wide
range of literacy practices that are creative and cognitively challenging and that bring together text-based and
multimedia forms of meaning making. Digital-age literacy requires students to make meaning in multimodal
ways, using basic, scientific, and technological literacies; visual, gestural, and spatial literacies; information and
multicultural literacies and global awareness (Beers, Probst, & Rief, 2007; Cope & Kalantzis, 2000).
Multiliteracies focus on multimodal representation and multiple forms of text. Therefore, being multiliterate
requires not only the mastery of communication, but an ability to critically deconstruct and reconstruct a range of
texts and other representational forms which often involve the social responsibilities and interactions .

This calls for the creation of a multimodal classroom that draws on linguistic, visual, spatial, and digital texts
to support the multiliteracies, such as visual literacy, media literacy, digital literacy, critical literacy, and
postmodern literacy. For example, communication technologies offer numerous digital texts for the English
classroom, including online newspapers, magazine articles, audio programs, narrative films, television
documentaries, blogs, and other visual, electronic, and digital media (Hobbs, 2006). Multiliteracies for the
students involve not only making sense of these multimodal texts but also trying to express themselves by
composing their own digital texts. During this precess, they should be told that composition does not necessarily
always mean writing, and they may form their own ideas, make full use of what they have known about
multimodal texts, and then “think about which media and modality best represent their ideas and how to format
their pages in ways that invite their readers to select those links leading readers to relevant information” (Doering,
Beach, & O’Brien, 2007, p. 43).

Visual Literacy

Anthony Pennings (2002) argues that “visual literacy is an emerging area of study which deals with what
can be seen and how we interpret what is seen. It is approached from a range of disciplines that: (1) study the
physical processes involved in visual perception; (2) use technology to represent visual imagery; and (3)develop
intellectual strategies used to interpret and understand what is seen” while Chauvin (2003) states that “visual
literacy is the ability to access, analyze, evaluate, and communicate information in any variety of form that
engages the cognitive processing of a visual image” (p. 119). Here visual images may involve body language,
motion, dance, two and three dimensional works of art, photographs and clipart, films and video, museum
exhibits and dioramas, advertisements, illustrated written or verbal discourse, architecture, hypermedia and
visual reality experiences, and so on. Based on the above two definitions, we can see what visual literacy is:

Visual Perception — Visual Interpretation — Visual Representation

That is, the students should be guided to notice what are there in the visual images: the visual and design

elements (e.g., pattern, line, shape, color, typography, and texture) presented in the multimodal texts. And then

! See http//www.marist.edu/pennings/viswhatis.htm.
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lead them discuss what these objects and elements mean. The visual grammar of Kress and van Leeuwen (1996)
provides the teachers with various perspectives for attending to and interpreting visual images. For example, how
various objects are organized and located in the visual image and how they interact and coordinate with other
elements to make meaning, and so on. The purpose of visual literacy is to facilitate communication; the students
are also supposed to be encouraged to compose their own multimodal texts, to “write” or represent their ideas in
multimodal ways.

Some activities and assignments designed in English class may well enhance the students’ visual literary
skill. For instance, a digital image may be chosen, and the students are required to engage their visual literacy to
read the image as a text and extract meaning, that is, to interpret (in written form) the image denotatively and
connotatively, especially its ideological meanings constructed in particular social, cultural, political, and
historical contexts. And they are then required to revise the image in Photoshop at their will and write a reflective
paper about what they change and how it changes the message of the image. During this writing assignment,
students are engaged to creating their own abstract art pieces. Students’ work with an image, no matter the
interpretation, the revision, or the reflection, provided them with “a different experience of learning foreign
language”, for young people are usually excited to work with technology when the opportunities arise. Other
activities and strategies may include the following: (1) having students create titles which can only be a word or
phrase for untitled pictures; (2) asking students to fill in written dialogue or speech bubbles for the characters in
pictures; and (3) inviting students to use technology rather than drawing pictures by hand to illustrate a written
dialogue. These activities will not only promote English language development, but also offer students the

practice in integration of written text and pictures to develop multimodal meanings.

Media Literacy

The aim of media literacy is to facilitate the students to understand and enjoy how the media (television,
radio, newspaper, magazine, movie, etc.) work, how they produce meaning, how they are organized, and how
they reflect social reality and promote the students’ active, critical engagement of media messages and media
culture. It is a process of meaning construction and deconstruction with an interaction between
audiences/consumers. Shepherd holds that,

Media Literacy is an informed, critical understanding of the mass media. It involves an examination of the

techniques, technologies and institutions that are involved in media production, the ability to critically analyze media
messages and a recognition of the role that audiences play in making meaning from those messages.”

Here we can see that media literacy mainly focuses on three major aspects: mass media, how and for what
purpose messages are constructed and consumed by the masses.

Mass Media — Media Messages — Audiences

Media literacy is the application of literary skills to mass media. It concerns with the mass media which may
be visual in nature such as television, magazines, and may be outside the scope of visual experience such as radio
and recordings. While it puts emphasis on meaning making and information/message communication, that is,

how to construct messages through various media, whom these messages target at, etc., what we read on the page

2 See www. media-awareness.ca.
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is not inherently different from what we paint in the picture or what we make in the movie; it is always the matter
of message transmission. The nature of information is constantly changing; the mass media serves as an media for
the masses to critically gain information they need.

As for English class, the teacher may provide opportunities for the students to get to know the mass media
production in their life, and purposefully choose some teaching materials from these media, and guide them how
to address the messages the media contains. For example, the class may be started by watching a video clip or
looking at an image, the students visibly enjoy the clip or the image before moving on to a discussion of the
creator, audience, and message as related to the topic to be talked about. Suppose the intensive reading task is
about the life of trashman, the students may be required to conduct an interview of the trashmen on university
campus: The whole class are divided into several groups; the interview task is supposed to be completed
collaboratively (interviewing, camera shooting, post production, etc.); the interview video should be presented in
class; comments and suggestions are given by the whole class. The interviews not only provide the students with
the opportunity to incorporate varied linguistic modalities and languages (i.e., they used spoken and written
English in class to present the interview, but spoke Chinese to ask interviewing questions to the interviewee), but
also enrich their experiences of making multimodal texts cooperatively.

Newspaper and online news are very good materials for language learning and teaching, not only because of
its idiomatic and updated language, but also its integration of various modes, such as video, pictures, etc. The
students may be assigned a task to expressively and impressively report news in turn as warming-up exercises
before each English class, the news they present with PPT are not merely duplicate of the newspapers or Internet
from which they may gather their ideas, but made by themselves. And the teacher’s comments are essential as an

effective way to support and develop the students’ media literacies.

Digital Literacy

Digital or technological literacy is a term which refers to a person’s ability to use, manage, assess, and
understand technology (ITEA, 2007, p. 9). In a certain degree, digital literacy is the capacity to acquire the
knowledge and skill related to the digital world. Most students are more motivated to read multimodal texts from
a computer or smartphone screen than pure texts without images from books at hand, and they feel far more
comfortable working on a keyboard or touch screen than writing in a notebook. It is no denying that the
knowledge from Internet teaches the students both traditional practices of reading and writing and new literacy
practices such as appropriation of media content, networking, negotiation of social contexts, and working with
multiple media (Jenkins, Clinton, Purushotma, Robison, & Weigel, 2006). The students have often been told that
their online activities are a waste of time and sitting at their computers for hours on end is always socially isolated,
but we have come to accept that the interactive nature of online reading and writing not only enables them to learn
about traditional literacy concepts, but also the essential social skills they should have, such as collaboration and
knowledge sharing, and they may very well be communicating with people they know in a variety of different
social contexts and locations with a variety of literacy practices.

Although traditional print-based texts are multimodal in the sense that they combine written words with
visual pictures and design elements, it is digital technology, which integrates text, graphics, visuals, sound,

animations, etc., that has dramatically expanded the meaning making potentials for the creation of complex
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web-mediated messages. The web page designer must not only create effective messages that fulfill readers’
information needs and realize the intended communicative goal but also make it usable, meeting readers’
expectations regarding user-friendly design, hypertext navigability, skimmable content, and so on.

For instance, the teacher may ask students to create a class website (English version) collaboratively, such as
how they will choose to represent the class, how they will determine audience concerns, how best to combine
various modes such as visual images, written language, design elements and other semiotic resources, and so on.
Certain instructions may be provided by the teacher, for instance, the webpage readers are usually impatient, and
process information in chunks, skim and skip the text, expect essential information up front, and so on. In the
final stage, the student groups may demonstrate their finished website sections in PowerPoint presentations,
during which they explain their choices regarding the content, design, information relevance and clarity,
navigation, interaction, and balance between text and visuals. The students from other groups then could give
their comments and contribute to the works in the class, building their collaborative literacy skills. A number of
aspects will be considered in the assessment of the website section: for example, whether the language used is
created or copied, grammatically acceptable or not; whether the color scheme and layout are appropriate or not;
whether the images used are created or borrowed; whether the visuals complement, illustrate, and support the
textual elements or not; whether the buttons and hyperlinks function well or not; whether the length of loading
time is reasonable or not; whether the website section is easy to navigate or not, and so on.

It is safe to say that readers, viewers, and listeners today are “drawn in” by the new technologies as they
become active partners, users, and producers of communication, due to the possibility to publish anything they
like on the Internet (Rosenberg, 2010, p. 8). In this sense, an online community or QQ Group for English learning
may be created according to the teacher’s proposal. It serves as a forum for the members of the group (all the
students are required to join in the Group) to discuss what confuse them in English learning, and share their
English learning strategies and experiences in which language learning synergies may occur as well as expertise
from teacher and successful learners can be disseminated. A moderator of the community or group may be
designated or volunteered to supervise the members to produce and comment on the texts in English, and initiate
an interesting topic in the Group Announcement on a regular basis. And assessment is given by the end of the
term in terms of the quality and quantity of each member’s posted texts.

Just as Gee (2004) argued, literacy skills are learned more thoroughly through this kind of experience and
acquisition than through direct instruction. Then it is essential that we pay more attention to how to guide the
students to take advantage of the platform of Internet and improve their language skills through online reading

and writing.

Critical Literacy

The term critical literacy refers to use of the technologies of print and other media of communication to
analyze, critique, and transform the norms, rule systems, and practices governing the social fields of everyday life
(Luke, 2004). And most often, it is to interrogate the textual representations and reveal their underlying
ideological, social, and cultural meaning. Lewison, Seely Flint, and Van Sluys (2002) hold that critical literacy is
characterized by four related components: (1) disrupting the commonplace; (2) interrogating multiple viewpoints;

(3) focusing on sociopolitical issues; and (4) taking action and promoting social justice. Critical literacy aims to
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develop both critical understanding and active participation, so as to enhance people’s critical and creative
abilities, particularly, how to use multiple texts to represent and analyze social fields and heir systems of
exchange—with an eye to transforming social relations and promoting social justice. Critical literacy entails a
process of naming and renaming the world, seeing its patterns, designs, and complexities, and developing the
capacity to redesign and reshape it (New London Group, 1996). Critical literacy practices often involve students’
taking an skeptical and evaluative stance and acting upon these stances as they confront what happened in their
lives and in the world around them. That is, the teachers are supposed to encourage students to sensibly challenge
whatever they perceive, tell them seeing is not always believing, everything needs to be taken in critically, and
what counts is to have their own thinking and form their own ideas. Especially in this digital world, without the
necessary critical literacy skills to evaluate web-based information, young people will be seriously disadvantaged,
misled, and probably confused by what they locate online. So critical literacy is an essential practice for students
as the Internet is largely unregulated; they need to be instructed in how to look at available resources critically
and how to assess various texts as reliable in this age of digital literacy (Lund, 2006).

In English class, for the text analysis, the students are supposed to be inspired to have their own voices as to
what the text says explicitly as well as inferences drawn from the text, and what kind of textual evidence can
support them; how specific individuals, ideas, or events interweave and interact to develop the central idea; how
to evaluate the effectiveness of the structure and the rhetoric the author uses in his/her exposition or argument, etc.
Based on independent thinking and collaborative discussion, the students are required to present their own ideas
clearly and persuasively either in class or out of class through E-mail. During this process, different ideas are
encouraged and welcomed. The students may also be assigned a term task as a supplementary activity to foster
their critical literacy: My view on... The topic should be confined to the hot social issues, and the idea should be
original and persuasive. It is not an isolated writing task, but a multimodal product. The students may choose the
topic based on their own interests, and submit their works anytime within the semester through Internet in the
form of WORD or PPT. Excellent or typical works which involve critical but convincing ideas and a fine
combination various modes to convey meaning may be presented in class to stir students’ interests and
engagement. This kind of multimodal learning practices also allows the students to critically examine how
different texts convey meaning, how the modes convey meaning differently, and how texts evoke different

responses from the reader or exactly, the viewer.

Postmodern Literacy

Young people today are postmodern, no longer striving for stable, self-shaped futures; most of them are
disconnected from family and social institutions, live amid constant change and ambiguity, and hang out in such
nonplaces as cyberspace (Bean & Moni, 2003). And in the new media age, where the screen is the dominant form
of communication, linear textual structures have almost faded away, young people are becoming adept at reading
in “non-linear reading paths” (Kress, 2003, p. 160). That is, youngsters are supposed to move quickly across
media, jumping from print to digital text to video to audio and become sophisticated readers of postmodern
literature in the new time.

Picture books have always been an important reading resource in language learning, and traditionally seen

as the province of the young, inexperienced reader. However, contemporary picture books which contain theme,
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issues, artwork, and quality writing are no longer just for young kids. Drawing upon meta-fictive and postmodern
writing techniques, contemporary picture books, in which author and illustrator consciously employ a range of
devices that are designed to interrupt reader expectation and produce multiple meanings and readings of the book,
appeal to the readers with a much wider age span and range of reading abilities. The postmodern picture books
may pose a challenge to the readers for their distinctive features: indeterminacy in written or illustrative text, plot,
character, or setting; unusual design and layout; contesting discourses between illustrative and written text;
intertextuality and the availability of multiple readings and meanings.

The contemporary picture books may provide the readers with the access to complex writing techniques and
literary elements, such as imagery, central tension, flashback, metaphor, and so on. The artistic techniques such
as postmodernism, cubism, surrealism, and impressionism contained in the illustrations and visual elements of
the picture books may also increase the readers appreciation of art itself. Young people in today’s society
experience more variety and complexity in the texts and visual media, and the postmodern picture books may
well serve as a bridge between traditional written text and new multimodal texts. Due to the non-linear structures
and complex visual designs, the picture books contain multiple perspectives and require the readers to make their
own decisions how to navigate the texts and how to explore, construct meaning as they experience the story
presented.

English postmodern picture books may serve as a good support for students to learn English as well as their
development of multiliteracies. Teachers need to get over their biases about this literary format and take
advantage of picture books to facilitate their teaching. For example, a task concerning picture books may be
assigned to the students: “My Favorite Picture Book” which requires them to find and read the available English
picture books, print or digital, and give a brief introduction to and appreciation of the favorite one with PPT
presentation. The multimodal works are supposed to include: the information about the author and illustrator and
the insight learned from these information; the language and artistic technique analysis; the interplay between the
texts and the illustrations; the personal response brought forward during the reading; and the sociocultural
context. It is a no-easy task which involves much multimodal work, but it is during the process that the

multiliteracies, let alone the postmodern literacy, have been well developed.

Design in Multiliteracies

An essential concept of multiliteracies is design, which equips the learners with the capacities of not only
making meaning with traditional patterns and conventions, but also being active designers of new meanings. The
six design elements developed by New London Group in the meaning making process are linguistic, visual, audio,
gestural, spatial, and multimodal patterns of meaning which involve one or more of the other five modes.

According to New London Group (1996), the framework of multiliteracies pedagogy involves: situated
practice, overt instruction, critical framing, and transformed practice, which may occur simultaneously, randomly
or be “related in complex ways...each of them repeatedly revisited at different levels” (New London Group, 2000,
p. 32). The framework means in the pedagogy of multiliteracies, the students’ meaning making should be situated
in real world contexts, and the teacher’s guidance with an explicit metalanguage of design is essential. The
students are supposed to interpret and construct the designs of meaning in the social context, and constantly

transform existing meanings to design new meanings.
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So the ideal classroom should make learning shared, distributed and provide the students with opportunities
for collaborative designing of texts that are sufficiently scaffolded by experts such as capable peers, teachers, or
books, and Internet. An example in this case is that, in English class, the students may be assigned a task of role
play. The whole class are divided into two or three groups, each group are supposed to work collaboratively: Who
serve as the playwright to adapt the text into the script, who act as director to assign the roles, who are in charge of
the props, costumes, background music and scenery, who are the make-up man, who gives the soliloquy, when to
rehearse, etc. Before the implementation of the task, an overt instruction may be given by the teacher, which
involves the basic knowledge of drama and the steps in the roleplay designing. With an aim to apply a pedagogy
of multiliteracies throughout this learning process, the teacher may state the requirements of the role play, and
stress that multimodal patterns of meaning making , such as linguistic, visual, audio, gestural, spatial, and so on
should be given special attention, so as to scaffold the students to make intuitive links with existing knowledge,

and transform them to the design of new meanings.

Conclusion

A key aspect of multiliteracies involves the integration of multiple modalities and media into literacy
practices. In English classroom, anything that can convey meaning is a text, providing the teacher with a variety
of literacy activities, and the students with an access to multimodal texts. Supporting the notion of becoming
literate instead of being literate (Unsworth, 2001), a discerning English teacher should embrace the constantly
advancing technology in his/her teaching to create multimodal texts and align his/her pedagogies with the digital
world and context that surrounds them. And more importantly, with his/her professional ingenuity, the teacher
should afford a voice to students who are frequently silenced in the traditional English classroom and enable them

advance confidently in their language and literacy abilities.
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teachers to conduct research on ways of improving college English teaching and learning. In this study, an
effective teaching mode---Multi-dimensional interaction mode is trying to be constructed based on the theory
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I. INTRODUCTION

With the development of international trade and globalization, the importance of English is increasingly apparent and
the so called English Mania is still prevailing in most parts of China. From primary schools to universities, teachers and
students are making great efforts to learn English but often without satisfactory results. At present, college English
teaching is undergoing a reform with the purpose of cultivating college graduates who are skillful at English listening,
speaking, reading and writing. It’s an important issue for college teachers to conduct research regarding how to achieve
this goal, especially how to help students develop their ability in English communication. With the fast development of
educational technology, at present most college classrooms have been equipped with computers and projectors and have
become multimedia classrooms. With the assistance of these equipment, classroom teaching and learning has taken on a
new look. Students can enjoy more vivid video and audio materials as well as pictures, tables, diagrams, which will help
their understanding of the texts and enrich their knowledge. In order to make the most of the multimedia classrooms and
achieve the bast result of classroom teaching and learning, an effective teaching mode---Multi-dimensional interaction
mode is trying to be constructed in this paper based on the theory of constructivism, communicative language teaching
method and interactive teaching mode, in the meantime, the application and practice of this mode is analyzed, and
characteristics and effects of this mode are also discussed.

Il. RELATED THEORIES

A. Constructivism Learning Theory

Constructivism is a philosophical framework or theory of learning which argues humans construct meaning from
current knowledge structures. Constructivism was first proposed by Swiss psychologist Jean Piaget, who didn’t agree
with the traditional view that children’s play was aimlessly unimportant. On the contrary, he regarded children’s play as
an important and necessary part of their cognitive development. He suggested that through processes of accommodation
and assimilation, individuals construct new knowledge from their experiences. The cognitive development theory
“Children are scientists” by Piaget (1950), along with the historical cultural development psychology theory by
Wgotsky (1978), the meaningful learning theory by Ausubel (1968) and the discovery learning theory by Bruner (1961)
lay a foundation for the formalization of Constructivism. In 1980s constructivism began to be influential in the western
world. British scholars Williams. M and Burden. R L (1977) proposed the theory of social constructivism in their book
“Psychology for Language Teachers”, in which they discussed the four factors influencing learning: teachers, learners,
tasks and contexts. These four factors are not irrelevant to each other, instead, they interact with each other and the
process of learning is a dynamic process with the four factors interacting with one another. The teaching concept of
constructivism reflect in the change of teachers’ roles, who are changing to the assistant and facilitator from the
introducer and deliverer of knowledge. According to this theory, learning is not a simple one-way process form teachers
to students, instead, learning occurs through the construction of meaning.

In the educational sphere, constructivism arose in the 1990s in the western world and is accepted by scholars in
China since 21* century. This theory has exerted a profound influence on foreign language teaching in our country since
its introduction as can be seen in the aspect of teaching concept, teaching mode, faculty training and so on. Research
concerning constructivism is one of the hottest topics in our foreign language teaching field. Teachers and experts study
and analyze this theory from different angles such as its inspiration to foreign language teaching, its application in

* This study is funded by the project “College English Teaching Reform and Practice Based on Students’ Multiple Demands” Project No.:2015M084
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classroom language teaching and its assistance in taking the advantage of the multimedia classroom equipment.
It is worth noting that constructivism itself is not a particular pedagogy. It just describes how learning should happen.
In short, the theory of constructivism suggests that learners construct knowledge.

B. Communicative Language Teaching Method

Communicative language teaching method is a method aiming to enhance language function and cultivate students’
communicative ability including the improvement of listening, speaking, reading and writing. It holds that language is a
tool for social communication, so teaching should be arranged according to the specific communicative context like
hospital, bank, airport, etc. The emphasis of teaching should be designed according to the students’ majors and possible
future careers so as to improve the practicability, objective, and interest of teaching.

Communicative teaching method is an effective method which can train students’ ability of language application and
it was introduced to our country by well-known scholars like Hu wenzhong (1982) in the early 1980s and it plays a
significant role in the field of foreign language teaching. The objective of college English teaching is to cultivate the
students’ comprehensive ability of language application, especially the ability of listening and speaking as as to
communicate smoothly both in oral and written form. Communicative teaching method mainly deals with a couple of
relationship: the relationship of teacher and students, and the relationship of fluency and accuracy.

C. Interactive Teaching Mode

Interaction theory originated from Europe in the 20™ century. It was put forward by Mead and improved and
perfected by his student Blumer (1980) who proposed symbol interaction theory and other later researchers. 1950s
witnessed the beginning of interacting teaching approach, which focuses on researching how teaching approaches affect
interaction between teachers and students. American professor Palincsar (1986) from Michigan University proposed the
concept of “interactive” classroom teaching, and claimed that students are the main part of the teaching process,
students’ acquisition of knowledge is a process of continuous self-improvement and self-construction, during which
students need to establish an interactive cooperative relationship with others so as to improve their own ability to study,
while the teachers only need to provide students with instruction, assistance and a kind of studying atmosphere.
Interactive teaching has always been a focus in international education and language teaching field. Ashley, B.J (1969)
classified the classroom teacher-student interaction patterns into three categories: teacher-centered, students-centered,
knowledge-centered. In fact, interactive teaching approach is a form of development in communicative teaching
approach and aims to transform the traditional teaching to the interactive teaching. Hatch holds that the process of
learning through interaction is equally important for language learners.

Under the guideline of interactive theory, classroom teaching and learning should be based on the interaction between
teacher and students, students and students, even learners and learning materials and learning equipment, meanwhile,
teaching and learning process should be in a state of dynamic cooperation and interdependence between teachers and
students.

I1l.  MULTI-DIMENSIONAL INTERACTIVE MODE IN COLLEGE ENGLISH TEACHING

A. The Concept of Multi-dimensional Interactive Mode in College English Teaching

Interactive teaching mode regards the teaching process as a dynamic, interactive process and is a creative and
practical teaching mode. It reflects in the interaction between different factors such as students, teachers and students,
learners and learning materials, people and computers, people and internet, etc. The interaction between teacher and
students mainly reflects in the communication and interaction in and outside classroom, the accomplishment of group
assignments through cooperative learning method, and so on. Many college teachers and researcher have conducted
studies on it, for example, Guo Jianjun (2005) has published a book entitled “An exploration of the construction of
multi-dimensional teaching mode”.

The so-called “multi-dimensional” refers to the multiple factors and layers related to teaching. Firstly, we have
multiple interactive parties. In multi-dimensional interactive teaching mode, teacher and students, students and students
will receive the information from each other and will interact with each other, and every individual and every group
learn as well influence each other. Secondly, we have multiple interactive contents. The interaction between teacher and
students includes not only knowledge of English language but also exchange of diverse concepts, emotions, cultures
and so forth. Hence, the teacher and students will know more about each other which will help the teacher to modify
their teaching methods or materials to meet the different needs of different students. Thirdly, we have multiple
interactive media. The implement of multi-dimensional interactive teaching in college English classroom must depend
on the advanced multi-media equipment, which helps to change the traditional teaching mode with a blackboard and
chalk. With the help of multi-media equipment, students can get access to the learning material in a more vivid way
with audio and video aspects of the materials both presented for them. In this research, the interactive factors go beyond
people and classroom, including not only teacher and students but also other teaching and learning media and places.

The “multi-dimensional” interactive mode in college English teaching has its own distinctive features. Firstly, in
comparison to traditional classroom teaching, this mode will be much more attractive to students in that it provides
students with more multiple and more abundant learning materials in a more flexible and interactive teaching and
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learning mode. Then, with this flexibility and interactivity, different students will find their own interests and values in
different learning procedure and enhance their confidence in learning English. Eventually, with the help of the teaching
mode, there will be win-win in college English classroom teaching and learning. On one hand, in the process of
participating in classroom activities students can benefit from as well as contribute to classroom teaching and learning;
on the other hand, teachers will also enrich their own knowledge and teaching experiences from the interaction with
students in classroom.

B. The Teaching Objective of Multi-dimensional Interactive Mode in College English Teaching

According to the college English syllabus issued by the ministry of education, the objective of college English
teaching is to cultivate the students’ comprehensive English application ability, especially their listening and speaking
ability, which will help them to communicate effectively in their future study, career and social interaction. Meanwhile,
their autonomous learning ability should also be enhanced so as to meet the need of the social development and
international communication. In this research, the construction of multi-dimensional interactive mode in college English
teaching is based on this syllabus and adds its own features with the objectives as follows: In listening ability, students
should be able to understand English classes, lectures, daily conversations and English broadcast and TV programs at
the speed of 130-150 words per minute. As for speaking ability, students should be able to use English to communicate
with each other in the process of learning and be able to discuss a certain topic in English as well as make English
presentations after some preparation with correct pronunciation and intonation. In comprehension ability, students
should be able to understand English articles at the speed of 70 words every minute. And in completing fast reading
tasks their speed should reach 100 words per minute. The ability of scanning and skimming is also required. They
should be able to locate certain details and summarize main ideas of different articles. In writing aspect, students should
be able to finish wring tasks like narration, argumentation, exposition and letters, notices etc. They should be able to
finish a composition of at least 120 words within half an hour and translate short articles of about 150 words within half
an hour.

To sum up, the construction of multi-dimensional interactive mode in college English teaching mode is in consistent
with the requirement of college English teaching reform with the purpose of improve students’ comprehensive English
ability. The objective of this novel mode of teaching is in consistent with the above mentioned teaching objectives
proposed by the college English syllabus.

C. The Construction of Multi-dimensional Interactive Mode in College English Teaching

Multi-dimensional interactive mode is a multiple pattern of interaction instead of the traditional way of
teacher-student interaction. This mode focuses on students-centered activities in which students study actively and
autonomously, meanwhile teachers instruct and inspire students to explore knowledge based upon the above mentioned
theories. In this paper, an integral and meaningful multi-dimensional interactive mode in college English teaching is
trying to be constructed based on teaching theories through teaching activities, aiming to motivate students’ study
interests and improve their English study. The “multi-dimensional interaction” is this paper mainly refers to three
dimensional interaction consisting of the interaction of various factors in classroom; the interaction of classroom
teaching and after-class learning; and the interaction of students’ knowledge in their major and in English language.

1. Dimension one -- the construction of interaction among various factors in classroom

In traditional college English classroom, teaching procedures go in sequence of vocabulary and phrases explaining,
text translation, exercise correction. The teachers’ teaching contents consist of a large number of words, phrases,
example sentences, it is the teacher who does the most of classroom discourse and the students have very few
opportunities to participate in the classroom learning. The most part of students’ activity is to take down notes of what
the teacher teaches. As a result, students have very little interests in college English classroom learning. In order to
overcome this shortcoming of college English classroom teaching, the construction of a brand new interactive mode in
college English classroom has profound significance. The procedure of classroom teaching includes a sequence of
classroom activities like students’ oral presentation, teachers’ lead-in, students’ group work, the study and analysis of
text, the practice of key words and expressions, group discussions, role play, etc.

In constructing this multi-dimensional interactive mode, firstly, the interaction among various factors in classroom is
constructed. In dimension one, the construction of multi-dimensional classroom interactions focuses on four aspects:
The interaction between teachers and students; the interactions between students; the interactions between teachers; and
the interaction between students and information technology:.

In this mode, teachers shift their roles from dominators of the classroom to the partners of learning. Teachers’ are on
the mission to assist students to discover and explore the knowledge, inspire the students to think, challenge and find
solutions to problems as much as they can with the purpose of maximizing their learning ability. Classroom
organization is the key to this transformation. In the process of teaching, multiple ways of teaching should be employed
such as role play, classroom presentation, group work, group discussion, games, quizzes, and so on.

Then, the interactions between students are to be constructed to comprise the first dimension of this
multi-dimensional interactive mode in classroom teaching. Students learn knowledge in the process of diverse activities
in classroom. They will be able to enrich their knowledge as well as enhance their ability in the cooperation with their
peers. Studies by Forman and Cazden (1985) suggest that students who are working together and having peer support
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could increase oral exchange and be led to higher levels of task engagement and problem solving.

Nextly, interactions between teachers are also an important aspect in the first dimension. In one classroom, there is
only one teacher who is implementing the teaching task. But how well the teacher conducts the teaching depends on a
variety of factors among which the interaction between associates and experienced peers is of crucial importance due to
the fact that in doing so teachers will have more ideas as to how to design a classroom teaching activities and have more
information and inspiration as to how to demonstrate the related knowledge to the students.

Lastly in this dimension are the interactions between students and information technology. In this information age,
college campus can be said to be an absolutely digital space. Students are surrounded by information technology
everywhere and they have access to the internet almost 24/7. They have been accustomed to obtaining information via
internet. As a result, classroom teaching should make full use of information technology such as computers, internet,
real-time message, online homework, etc. Students’ interaction with information technology will have great influence
on their motivation of learning, acquisition of knowledge, feedback of classroom teaching effect and communication
with their teachers.

2. Dimension two -- the construction of interaction of classroom teaching and after-class learning

Classroom teaching is the main channel of college English teaching. But with the abundance of English knowledge
of the limit of classroom time, only learning English in classroom is far from enough. So classroom teaching and
learning is only a part of college English studying. How to activate the students to make more efforts to learn English in
their after-class time to assimilate the classroom knowledge and to improve learning efficiency is an important issue. So
in this study, the construction of multi-dimensional interactive mode in college English classroom teaching also takes
the construction of interaction between classroom teaching and after-class learning as an essential task. To achieve this
goal, teachers will seriously design the students’ after-class assignment to make an effective connection between
classroom teaching and after-class learning so as to lengthen the teaching time and train students’ ability to study
autonomously. For example, students are assigned group work in every unit with two groups each time. Then in class,
one group will make an oral presentation of the related background information of this unit and the other group will
give a detailed introduction of the contents of the text as well as an analysis of the text structure. In this way, students
have to be engaged in after-class learning and make good preparation for every English class. What’s more, in
classroom they will participate more in the teaching process.

3. Dimension three -- the construction of interaction of students’ knowledge in their major and in English
language.

One obstacle is college English teaching is that many teachers find that some students lack interest in studying
English. In part, the reason is that they feel there is little connection of English with their majors and they feel there is
no use to learn English so they lack the motive to learn it seriously. From this perspective, in the construction of
multi-dimensional interactive mode of college English teaching, it is advocated that students’ knowledge in their major
and in English language should be combined in the way of adding more English materials related to their major to
classroom English teaching, organizing more activities concerning their major characteristics, and so on. Generally
speaking students will have more interests in learning their major knowledge and thus teaching effect and learning
efficiency will be promoted at the same time.

IV. FEATURES AND EFFECTS OF THE MULTI-DIMENSIONAL INTERACTIVE MODE IN COLLEGE ENGLISH TEACHING

A. The Transformation of Teachers’Roles

For a long time, it is the teacher who dominates our classroom and is the subject of the classroom activities while
students only passively receive the knowledge and are the objects of learning. Students educated in this way tend to be
dependent on teacher’s explanation of the knowledge, lack of creativity and autonomous learning ability, which result in
the fact that they can’t have a good command of the language. In this mode, teachers transform their conventional
cramming method of teaching, establish modern teaching concept, shift their own roles, serve as a guide, an organizer,
and a cooperator in the process of learning. What’s more, teachers should clarify that students should become the
subjects of learning and help the students improve their autonomous learning ability and communicative competence as
well as realizing the importance of language output to language learning. Thus students will learn actively instead of
passively and their autonomous learning ability will be cultivated eventually.

B. The Trigger of Students’ Learning Enthusiasm

In this mode, the interaction between teacher and students is strengthened. This dynamic, two-way interaction
contributes to trigger students’ learning enthusiasm and transform the situation of teacher dominating the class,
information only flowing one-way from the teacher to students. In English teaching, both the teacher and students
should be the participants of the learning process and their discourse and activities comprise the the main contents of the
classroom teaching and learning. Researches show that teacher discourses consist of three parts, that is, lecturing,
questioning and feedback while students’ discourses are mainly composed of answers to teacher’s questions and
responses to teacher’s feedback. In traditional classrooms, teacher’s discourses account for as much as 70% to 90% of
class time and the classroom teaching is dominated by the teacher like a mono-drama of the teacher. As a result, the
students’ participation time in classroom is very limited and it’s difficult for the teacher to know the degree of the
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students’ understanding and master of the knowledge. Thus, the lack of interaction between the teacher and students is
adverse to the cultivation of students’ language application capability and the teacher’s understanding of students’
problems and difficulties.

In this mode, in order to achieve ideal classroom teaching effect, make classroom atmosphere more active, teachers
adopt proper interaction pattern to strengthen the interaction between the teacher and students. In this way the students
will actively take part in the classroom activities and become the main participant of the learning process, so as to shift
language teaching from teacher-centered to learning-centered. The multi-dimensional interaction between teacher and
students can be diversified. For example, teacher questioning- students answering- teacher feedback can be transformed
into student questioning—students answering—students evaluating/feedback.

C. The Implement of Student-centered Activities and Task-based Teaching

In traditional classroom teaching, it is the teacher who controls the process of the teaching process and the classroom
communication and interaction is mainly through the questions asked by the teacher and the answers given by the
students, which makes language learning process a boring experience. To solve this problem, in this mode, teachers
design more student-centered activities to involve more students in the learning process and during which, assign
students specific tasks to implement task-based teaching. The tasks can be in various forms and with diverse purposes.
To finish the tasks, students must engage in the real interaction between each other and will improve their
comprehensive language ability in the long run. For instance, group discussion is a good method of student-centered
interactive activity and has gained popularity among teachers and students. The teacher can divide the students into
different groups with 5 to 6 students in each group according to the total number of the students. The group members
will discuss a topic assigned by the teacher, form their own viewpoint and make a presentation on the topic to share
their opinions with other students. The representative who makes the speech is not fixed, all the members can do it in
turn. After their presentation, comments and feedback will be given to them by the teacher as well as the students. This
kind of student-centered interaction arouses great interest in students’ language learning and provides the students with
precious opportunities of practicing speaking English in public and students’ ability to think in English is strengthened
in the process as well.

V. CONCLUSION

In conclusion, the construction of multi-dimensional mode in college English teaching can be of significance to the
improvement of college English classroom teaching and students’ learning effect. And this study can also be expected to
benefit college English teaching research and teacher-researchers in terms of teaching practices in general.
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The Development of Vocabulary and Syntax through
Translation

Liu Jing and Wang Lin

Abstract—Dynamic System Theory (DST) can be applied in
second language acquisition. This paper, from the perspective
of DST, examines the development of vocabulary and syntax
through translation. The analysis of three postgraduate
students’ performances in College English Test Band 6 (CET 6)
translation shows that the lexical and syntactic performances
are variable, unpredictable and non-linear. In order to increase
the validity of the result, three English major postgraduate
students in Qingdao University of Science and Technology were
invited to be raters. And the result shows that the growth of
translation performance is variable, unpredictable and
non-linear, which is corresponding to the result assessed by
WWW. pigai. org.

Index Terms—Dynamic  system translation,
vocabulary and syntax development

theory,

I. INTRODUCTION

Since 1980s, complexity, accuracy and fluency have
become one of the hot spots in second language acquisition
(SLA). Most of the researchers investigated learners' second
language knowledge and level through complexity, and the
relationship between complexity and other two variables.
Complexity is often investigated from the perspective of
vocabulary and syntax, in which the study of lexical
complexity is more in-depth and has reached a certain
consensus, while the study of syntactic complexity is more
chaotic [1].

DST is about the change of systems over time. Systems
change through interaction with their environment and
internal reorganization [2]. It is a new perspective to apply in
second language acquisition. The significance of dynamic
system theory is to regard language as a complex and open
dynamic system [3]. It provides a brand-new method and
perspective for us to observe and study the essence of
language development at the theoretical and methodological
level. It regards variability as the research focus and looks at
language development more comprehensively, which
enriches our understanding of language development [3].

Although the research of dynamic system is very important
in the field of second language acquisition today, most of its
main results come from western countries such as America.
With the gradual development of relevant research in recent
years, a number of theoretical and empirical researches on
applying dynamic system theory to the specific practice of
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second language acquisition have been developed, and some
in-depth and valuable results have been obtained.

According to the theoretical and empirical researches on
translation and DST, with the help of CiteSpace.v. 5.3. R4,
372 papers were selected and analyzed.

CiteSpace, which was created by Chaomei Chen, a
professor of Informatics at Drexel University, Philadelphia,
can help the researcher better understand the scientific
literature of a certain topic. It saves time and lets the
researcher concentrate on the most important and critical
information. The important feature of CiteSpace is that the
researcher can directly see the hot spots of science study
change over time, incrementally or drastically. The
development of science research can be extracted from
published literature through tracks.

The research condition “subject= #H 1% ™ 1) id] I
(vocabulary in translation) or subject=%H % [ 6)32: (syntax
in translation) or subject=%# & * [ 9]  f] ¥ (vocabulary
and syntax in translation), source categories=CSSCI & #%(»
H#AF(Core Journals)” was input in CNKI and searched on
August 21st, 2019. As a result, the number of literature data
that are relative to our study totals 182 records from 1993 to
2019. Fig. 1(a) shows the analysis of keywords in the data. It
shows that there is a heated discussion around translation,
machine translation, translation strategy and statistical
machine translation.

LITERATURE REVIEW
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Fig. 1(a). The map of translation literature.
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the strategy, examining translation process and the


mailto:rogerliu99@126.com

International Journal of Social Science and Humanity, Vol. 11, No. 1, February 2021

enlightenment to English teaching [4]. Luo Jimei and Li Mei
(2012) described typical forms of error in the machine
translation of words, syntax, symbols, etc [5]. Wang Yue and
Zhang Jijia (2017) observed the process of cross-language
recognition of different types of ambiguous words by
Chinese  English  learners, investigated through
psycholinguistic experiments. And it showed complexity and
flexibility of lexical acquisition process in second language
learning [6]. Yang Zhiting (2019) compared impersonal
constructions used both in English and Chinese languages
and gave birth to a significant enlightenment for scientific
translation [7]. From these literature and the map of
translation, we can see that it is from the perspective of DST
that few researchers observe lexical and syntactic growth in
translation.

— 2F 7 7H
-lll;/jf"»l'f

i
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Fig. 1(b). The map of dynamic system theory literature.

And then, the research condition “subject=3174% &4t F it
(DST), source categories=4= >k i (All Journals)” was
input in CiteSpace and searched. After selecting, the number
of literature data which are relative to our study totals 190
records. Fig. 1(b) is about keywords in this field. It can be
seen that dynamic system theory, second language
acquisition, language attrition and foreign language teaching
are hot spots in this field.

Li Fangfang and Guan Lijuan (2009) examined that
language attrition is the typical representation of dynamic
system theory and language transformation and language
interference are generated from the perspective of dynamic
system theory [8]. Zheng Yongyan (2011) proposed the new
directions of the development of second language acquisition
from the perspective of dynamic system theory with the
empirical study of the development of the second language
vocabulary. Fang Hong and Wang Kefei (2014) studied
translation teaching models based on translation competence
development with the DST [9]. Jiang Weishan and Wang
Tongshun (2015) examined the dynamic development of
syntactic representation in second language writing. Ning
Jiangeng and Cai Jinting (2019) designed a case study of
directional flow from the perspective of dynamic system. The
result indicates that the DMC (Directed Motivational
Currents) construct captures a unique form of motivation
worthy of investigation on the individual and group levels
[10]. From these literature and the map of DST, we can see
that it is in translation that few researchers observe lexical
and syntactic growth from the perspective of DST.

Dynamic system theory fits the dynamic characteristics of
the development of translation competence, and has a
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practical explanatory power for the composition and
development of translation competence. It has a broad
research space and prospect in the field of translation ability
research, and is of great significance to translation studies
and translation teaching practice [11].

Theories which applied in this paper includes DST and
lexical and syntactic complexity.

A. DST

Dynamic Systems Theory (DST), originally used to
describe the behavior of complex dynamical systems in
applied mathematics, has been applied to several disciplines
such as physics, biology and more recently to social sciences.
In 1997 Larsen-Freeman published her oft-cited and pioneer
work entitled Chaos/Complexity Science and Second
Language Acquisition which made her the first researcher to
study second language acquisition from a DST perspective.
Larsen-Freeman (1997) characterized dynamic systems as
“dynamic, complex, nonlinear, chaotic, unpredictable,
sensitive to initial conditions, open, self-organizing, feedback
sensitive, and adaptive”.

The main characteristics of dynamic systems and their
application in the study of second language development
(SLD) have been discussed extensively in various
publications (de Bot, Lowie & Verspoor 2007; Dornyei 2009;
Larsen-Freeman & Cameron 2008; Verspoor, de Bot &
Lowie 2011; Daniel J. Olson 2019). It may be useful to
briefly mention the main characteristics of dynamic systems
as far as relevant for SLD [12].

THEORETICAL UNDERPINNINGS

B. Vocabulary and Syntax Complexity

In addition to DST, vocabulary and syntax complexity
have been developed by researchers these years.

In recent years, the scholars have done a large number of
empirical studies on the multi-dimensional vocabulary
knowledge, and the non-linear path of the development of the
vocabulary is confirmed from each side. At the macro level,
the receptive vocabulary and the output vocabulary
development are not synchronized (Laufer 1998; Liu
Shaolong 2001). The productive vocabulary is at a certain
stage, which is subject to a stagnant vocabulary plateau
(Laufer & Paribaht 1998; Cui Yanging & Wang Tongshun
2006; Tan Xiaochen 2006; Wen Qiufang 2006); at the micro
level, the development of various dimension knowledge of
the word (including word meaning, synonyms, collocation,
etc.) development is not synchronized (Schmitt 1998; Wu
Xudong & Chen Xiaoging 2000; Liu Shaolong 2001), and
will experience a number of semi-stable states (Churchill
2008), while the development of the aggregate and combined
semantic relations in the second language psychological
lexicon is unbalanced and not symmetrical (Wolter 2001,
Zhang Shanshan 2006; Zhang Ping 2010), the path of which
presents a certain U-shape (Zhang Shujing 2008; Fu Yuping
2009; Liu Zhifang, Zhang Zhijun, Yang Guifang 2016). The
rich research results show that the development of
vocabulary is not a constant linear process [13].

In the field of syntax, most studies on writing development
have utilized quantitative measurements such as average
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length of structural units or the extent of clausal
subordination. Researchers assumed that longer units and
more subordination reflect greater complexity. A large
percentage of these studies has relied on the construct of
T-unit: “one main clause with all subordinate clauses
attached to it” (Hunt, 1965, p. 20). The two most frequently
used measures have been the mean length of T-unit (MLTU)
(e.g., Larsen-Freeman, 1978, 1983; Ishikawa, 1995, Henry,
1996), which is the average across all T-units in a text, and
clauses per T-unit (C/TU) (e.g., Flahive & Snow, 1980;
Bardovi-Harlig & Bofman, 1989; Hirano, 1991; Bao Gui
2010; Wu Xue & Lei Lei 2018; Hou Junxia &Chen Zuanzuan
2019), which is the number of dependent clauses per T-unit
[14].

IV. METHODOLOGY

After analyzing the literature and theories, this part is an
introduction to methodology of the paper. This longitudinal
case study investigated three postgraduate students’
translation development---specifically the development of
lexical and syntactic devices---by adopting the dynamic
systems theory.

A. Research Questions

This study answered the following two research questions.

1. Did the translators’ performance evolve in terms of
lexical complexity over a month period?

2. Did the translators’ performance evolve in terms of
syntactic complexity over a month period?

B. Participants

Three postgraduate students who are studying at different
universities are non-English majors. They were invited and
volunteered to this study. They are in the same age group, in
different universities, in different genders and all passed CET
4 (College English Test Band 4). The participants have to
pass CET 6 in order to graduate.

The participants took part in one-hour lesson twice a week
from 15™ July to 9™ August, totally four weeks. The objective
of the course is to develop students’ four basic language skills,
i.e. writing, speaking, listening and reading skills, and
translation skill. It is important to note that none of the skills
was emphasized more than the others during the course.

The first participant in the study, Amy (a pseudonym) is 25.
She passed CET 4 in 2010. Amy started her postgraduate
studies in 2017 at a university in Hebei Province. She has
been learning English about 15 years. According to her, she
has difficulty with vocabulary because she often forgets the
meaning of the new or difficult words.

The second participant in the study, Alex (a pseudonym) is
27. He passed CET 4 with only 425 in 2012. He has been
studying English for 17 years. He pointed out that his spoken
English and listening are worse than his grammar and syntax.

The third participant in the study, Sara (a pseudonym) is 26.
She passed CET 4 in 2010. Sara started her postgraduate
studies in 2017 at a university in Beijing. She has been
learning English for around 15 years.

Table | shows a summary of the participants’ profile.

C. Instruments
The data for the study were participants’ translation from
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Chinese to English which were collected at 8 points (T1, T2,
T3, T4, T5, T6, T7 and T8) over the one-month period. Eight
CET 6 translations that were selected from the CET 6 past
exams were used to collect data.

TABEL I: PARTICIPANTS’ PROFILE

Amy Alex Sara
Gender Female Male Female
Age 25 27 26
L1 background Chinese Chinese Chinese
Length of learning English 15 17 15
Level of English language proficiency CET4  CET4  CET4

D. Data Collection

Each participant translated 2 paragraphs per week after
every class. The requirement is to translate as close as
possible to the original text. The participants could use
dictionaries to help their translation but they had to mark the
words they looked up in the dictionary.

TABLE II: THE TIME FRAME OF TRANSLATION

T1 16th, July Translation 1
T2 19th, July Translation 2
T3 23th, July Translation 3
T4 26th, July Translation 4
T5 30th, July Translation 5
Té6 2nd, Aug. Translation 6
T7 6th, Aug. Translation 7
T8 9th, Aug. Translation 8
E. Analysis

The analysis were dealt with from both macro- and
micro-level perspectives. At the macro-level, quantitative
measures were used to explore how the system changes and
organizes over time. At the micro-level, the participants’
performances were examined qualitatively.

www. pigai. org is a website to evaluate the quality of
writing. It is an online service based on cloud computing for
automatic correction of English composition. By calculating
the distance between students' composition and standard
corpus, the score of students' composition and the results of
language and content analysis are generated immediately.
And it can also be used to evaluate translation results. It was
chosen to analyze the syntactic and lexical features of
Chinese to English translation.

F. Evaluation by Raters

In order to ensure the validity, three translation raters,
Annie, Jimmy and Lillian, who are English major
postgraduates in Qingdao University of Science and
Technology were invited. They have passed TEM 8 and they
were willing to be raters. During 30th August to 31st August,
the three raters were required to evaluate the same sample
translation according to CET 6 translation assessment
standards (See Appendix) which involve the evaluation of
lexical and syntactic performances and came to an agreement
on the rating standards through discussion. Then they gave 24
translation scores during 1st September to 5th September.
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V. RESULTS AND DISCUSSION

This part mainly presents and analyzes the research
results.

A. Lexical Development

The different trajectories in Fig. 2 clearly reflect the
inter-individual  variability. ~ These three  subjects’
performances show stability and the scores are often very
high.

From calculating variance, it can be seen that Amy’s
lexical performance is the most stable among the three’s.
Through marked words, Amy’s lexical performance shows
that it is difficult for her to remember or know the words
which are long, ambiguous or at low frequency. Alex’s
performance in vocabulary fluctuates obviously and the
variance score is the highest. His lexical performance shows
that although his vocabulary is large, the usage of words is
difficult for him to grasp, for example, “pay” instead of “pay
for”. Sara’s variance score is in the middle. The number of
her marked words is fewer than Amy’s and more than Alex’s.
She is good at using words appropriately. In a word, Sara’s
lexical performance is solid from the perspective of
vocabulary and word usage.

0.9
0.8
0.7
0.6
0.5
0.4
0.3
0.2
0.1

Amy Alex Sara

Fig. 2. Individual growth in vocabulary.

B. Syntactic Development

The different trajectories in Fig. 3 clearly reflect the
inter-individual variability. Some individual performances
show regression, progress, and others remain unchanged over
time.

From calculating means, Alex’s syntactic score is higher
than Amy’s and Sara’s. He is good at using subordinate
clauses, for example, attributive clause and causal clause. But
at the beginning, he always neglected the usage of
punctuation and many sentences appeared more than one
predicates so that the researcher could not understand the
meaning quickly sometimes. With correcting and reminding,
he had subconsciousness about the usage of punctuation and
improved it in T4, T5, T6 and T7. Amy’s syntax performance
is simple and sentences are often short. She is not good at
using subordinate clauses. After T2, she paid attention to this
and did better in T4, T5 and T6, for example, “Compared
with the airplane, the outstanding advantage of the CRH train
is punctuality, because it is basically not affected by weather
or traffic control.” in T5. Sara’s mean of syntactic score is the
lowest one. Although she sometimes used inverted sentences,
her sentences were always characterized by Chinese word
order. From the perspective of variance (TABLE IlI), Amy is
the best, that is, Amy’s syntactic performance is stable and
Sara’s syntactic performance stability is the worst.
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Fig. 3. Individual growth in syntax.

TABLE I1l: INDIVIDUAL VARIANCE
Amy Alex

Sara

Variance 0.004 0.005 0.008

The above Table Ill and Fig. 3 show that the
performance is unpredictable and nonlinear: scores in
syntactic are not always very high or low and at the second
time, scores are not always the same with or higher than the
scores at the first time; progress and decline coexist at the
same time, that is, scores do not always rise linearly and
decline linearly.

C. Comparison in Individual

1 2 3 4 2 3

== = | pina] m— Syntactic

= =|exica Syntactic

Sara

(=]

1 2 3 4 5
= = | ayical = Syntactic

Fig. 4. Lexical and syntactic performance among individuals.

Through comparing lexical and syntactic performances in
individuals, Fig. 4 shows that these three subjects’ lexical
performances are often better than syntactic performances.
But for Alex, in T5 and T6, syntactic performance is nearly
the same with, even better than lexical performance. Syntax
growth and vocabulary growth are not synchronous, that is,
when lexical performance is improved, syntactic
performance does not always change with lexical
performance at the same time and when syntactic
performance is declined, lexical performance does not always
change with syntactic performance at the same time. For
example, for Sara, lexical performance is stable and in T4,
and syntactic performance is better than T3 but lexical
performance is nearly the same with syntactic performance.

D. Evaluated by Raters

Fig. 5 shows scores given by three raters. It shows that the
growth of scores is variable, unpredictable and non-linear.
Amy, Alex and Sara’s performances of growth shows no
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obvious regularity. They sometimes got a lower score and
sometimes got a higher one. But the fluctuation is within
limits and does not have too much ups and downs. It is not
sure that they will always make progress or fall behind.

Amy Alex
20 20
10 — gt e L[ S ————
i} ]
1 2 3 4 5 6 7 8 1 2 3 4 5 & 7 &
—8— Annig == Jimmy Lillian -l Annie === Jimmy Lillian
Sara
14
12 P
10 S ——

1 2 3 4 5 &6 7 &
-l Annie =—=—Jimmy Lillian

Fig. 5. Raters’ evaluation among individuals

TABLE IV: CORRELATION COEFFICIENTS AND ALPHA OF SCORES AMONG

RATERS
Annie/Jimmy |Annie/Lillian |Jimmy/Lillian| Alpha among raters
Amy 0.827* 0.926+* 0.873%* 0.947
Alex 0.882%* 0.864* 0,972%* 0.959
Sara 0.816* 0.843% 0.885%* 0.926

**Correlation is significant at the .01 level (2-tailed)

*Correlation is significant at the .05 level (2-tailed)

In TABLE 1V, the correlation coefficients of scores among
three raters are all over 0.80 and are statistically significant.
And internal consistency among raters is very well in that
Alpha are all over 0.9.

VI. CONCLUSIONS AND LIMITATIONS

The research shows that the subjects’ lexical and syntactic
performances change over a period of time. However, the
change is variable, unpredictable and non-linear. That is,
lexical and syntactic performances can be improved and can
also be declined and whether improved or declined is not
predictable. In a word, the growth is often a kind of curve
whose camber is large or small sometimes. For each subject,
his or her lexical and syntactic performances is also variable,
unpredictable and non-linear. That is, the relationship
between lexical performance and syntactic performance is
not positive correlation relation and not reverse relation. This
result confirms the dynamic system theory and makes the
theory more explanatory.

The results of dynamic system theory in the field of
translation reveal the development of vocabulary and syntax,
which has important implications for and influences on the
study of translation ability development. The dynamic
system theory fits into the dynamic characteristics of the
development of translation ability, and has a practical
explanatory power for the development of translation ability.
It has a broad research space and prospect for the study of
translation ability, and is of great significance to the second
language learners and the practice of translation teaching.

In addition, this research also has limitations. On the one
hand, www. pigai. org is better for writing assessment, and
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for evaluating translation, it doesn’t reflect the accurate
degree between the original Chinese and English translated
version. On the other hand, the duration of this study is only
one month. It may be, to some extent, incomplete.

APPENDIX
CET 6 Translation Standards

Levels

Evaluation Standards

The translation accurately expresses the meaning of the
1315 original text. The words are appropriate, the writing is fluent,
. and there are basically no language errors, only a few minor

mistakes.

The translation basically expresses the meaning of the original
10-12 | text. The text is smooth, coherent, and there are no major

language errors.

The translation barely expressed the meaning of the original
7-9 text. The words are not accurate and there are a lot of language

mistakes, some of which are serious language errors.

The translation expresses only a small part of the meaning of
4-6 the original text. The use of words is inaccurate and there are

quite a lot of serious language errors.

The translation is fragmented. Except for individual words or
1-3 sentences, most of the text does not express the original

meaning.

There are only a few isolated words, or the translation has

nothing to do with the original text.
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